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Scaffolding Undergraduate Engineering Design Education 
with the Wellbeing Framework 
 
Increasingly engineering design educators articulate wanting to embed social sustainability 
into student projects. Some educators observe that global calls, such as the Grand Challenges 
of Engineering and the Millennium Development Goals, foster social consciousness while 
supporting open innovation environments.1-4 Engineering design requires an ill-structured 
problem in a complex context.5, 6 Professors of engineering design use a range of tools, from 
industrial sponsorship to flights of the imagination, to develop a context for student design 
challenges.7 Increasingly, service-learning programs support engineering students designing 
for community needs.8, 9 Some engineering design educators invite their students to design 
innovations that can alleviate poverty.1, 10-14 
 
Even when designing for poverty alleviation, engineers frequently overlook the social context 
of poverty in order to create working technical solutions.15 Engineers quickly represent the 
goal of alleviating poverty as an instrumentally accessible task. A statement like “alleviate 
poverty” functions as a goal whereas a statement like “filter 20 liters of water per person per 
day to a potable standard” represents an instrumentally accessible task. When designing to 
alleviate poverty, students must use a different kind of thinking to connect their 
instrumentally accessible objective to the goal of alleviating poverty. Therefore, engineering 
educators must scaffold this thinking for students. ABET, articulating the core competencies 
developed in undergraduate engineering education, describes this style of thinking as 
“understanding the impact of engineering solutions in a global, economic, environmental, and 
societal context.”16, 17 Designing for poverty alleviation facilitates a need to consider the 
economic, environmental, and social context. 
 
In 2008, the freshmen engineering instructors at Ohio Northern University attended Paul 
Polak’s Distinguished Lecture at the ASEE annual conference. Polak18 argued the people 
living in marginalized communities have resources to purchase various products, but the 
market lacks products that meet the unique needs of people living in poverty. In his lecture, 
Polak challenged engineers to broaden their conceptions of design. This lecture catalyzed 
framing the freshman capstone project in a poverty alleviation context. As the professors 
piloted this innovative course,13, 19-21 they discovered a need to use design personas and 
community profiles rather than statistical income measures of poverty. 
 
This paper introduces theoretical frameworks of wellbeing while explaining the program 
evolution at Ohio Northern in order to support engineering educators developing community 
engagement programs. The theoretical frameworks of wellbeing22 synthesize diverse 
definitions of poverty such as basic needs, human capabilities, basic freedoms, sustainable 
livelihoods, and happiness over time. These comprehensive frameworks define poverty as the 
systematic failure to achieve wellbeing objectives, mapping to a multi-dimensional 
understanding of poverty. The wellbeing definition arose from a large-scale participatory 
process with people living in poverty.23 People living in poverty experience state of ill being 
mediated by various factors. Wellbeing, or “the good life,” consists of material sufficiency, 
bodily health, social connectedness, security, and freedom to make choices around action.23 
This paper identifies how theoretical frameworks of wellbeing 1) span existing definitions of 
poverty used by engineering designers working with marginalized communities, 2) guide 
classroom based student learning, and 3) provide insights for thoughtful community 





Defining Poverty within Marginalized Communities 
Defining poverty remains a challenge owing to its tacit dimensions. The World Bank defines 
poverty as “the inability to attain a minimum standard of living.”24 When trying to alleviate 
poverty, many people tend towards tacit definitions of poverty that make sense in a given 
context. Conventional models to poverty alleviation target critical dimensions of securing a 
minimum standard of living. Copestake finds four basic models used to indicate a minimum 
standard of living: income, needs, rights, and community.25 Wellbeing frameworks 
synthesize these existing models. Neoliberal economic models of international development 
rely on income-based measures of poverty in an increasingly globalizing labor market.26-28. 
Models that note persistent poverty in rural areas focus on asset-based measures of poverty to 
ensure households can meet their basic needs.3, 29, 30 Other models consider that complex 
localized factors define a standard of living. Some development models see systematic 
structures of oppression that deny fundamental human freedoms.31-33 Because international 
assistance can be seen as a systematic structure of oppression, other models assert that 
locally-led community initiatives play an essential role in alleviating poverty.11, 34, 35 Having 
briefly introduced the four basic models, I will now describe how engineers designing for 
poverty alleviation have built these four mental models into the design process. 
 
Income first approaches bring together market-led development and globally comparable 
definitions of poverty. Income first approaches for poverty alleviation rely on targeting 
people living below recognized poverty lines. When Polak interviewed smallholder farmers 
living on less than 1USD a day about their poverty, the farmers said they were poor because 
they did not have enough money.18 He developed a marketing and distribution scheme for 
pumps that enabled off-season irrigation. According to Polak, increasing the income of these 
farmers provided a direct route out of poverty. Income first approaches also involve better 
integrating small producers into global value chains.36, 37 For engineers to engage effectively 
with income first approaches, initial conditions matter. Communities have different 
livelihood strategies, connectivity to markets, and relational dynamics affecting labor norms 
and expectations.12, 28, 38, 39 Said differently, the engineers’ role is to ensure that communities 
have the needed assets to take advantage of a new technology. 
 
Income first approaches have several disadvantages in engineering design for poverty 
alleviation. First, income poverty only provides a rough concept of potentially relevant 
geographies.23 Increasingly, the majority of the world’s poorest households are found in 
middle-income countries because of uneven development and rising inequalities.40 
Additionally, income poverty often separates the developed from developing world because 
most income poverty exists in the developing world. Second, income poverty interventions 
often lack regard for contextually appropriate solutions.41, 42 Engineering efforts can focus 
indiscriminately on creating agricultural gadgets,43 neglect risks taken by technological 
adopters,44 and overlook the broader sociopolitical contexts associated with job creation. 
Third, income-based measures of poverty can overlook the multiple dimensions of poverty.45 
 
Engineers designing for poverty alleviation frequently incorporate needs first approaches. 
E.F. Schumacher founded the “appropriate technology” movement by calling for 
technological development that conserved fossil fuels, respected the tolerance levels of 
nature, and affirmed human dignity.43 Furthermore, the Millennium Development Goals and 
their associated targets represent an international commitment towards billions of people who 
lack access to a minimum standard of nutrition and other basic necessities.46 Needs first 
approaches have inspired agricultural engineers to work more closely with smallholder 




engineers to design novel wastewater treatment systems,48 and mechanical engineers to craft 
new cooking technologies that reduce indoor air pollution.49 
 
Needs first approaches invite engineers to craft solutions to problems that differentially affect 
people living in poverty. Yet, engineers frequently fail to consult with the intended users.33, 
50-52 Engineering activities aimed at alleviating poverty frequently involve designing for a 
stranger53 rather than as a result of responding to a lived experience, as professional engineers 
rarely find themselves living in poverty. This approach situates power and agency amongst 
professionals rather than with local communities,41 where the intended audience are passive 
recipients of charity, rational consumers operating within a scope of choices, or active 
citizens within socio-technical systems.52 Within needs first approaches, engineers can easily 
lose sight of end users. 
 
Occasionally, engineering design organizations advocate for rights first approaches. These 
societal-led approaches struggle to affirm universal norms.25 Some engineers fear that 
technical advancement has left people behind, requiring broad-based commitments to create 
more human-centered technological systems.54, 55 These broad-based commitments include 
acknowledging the centrality of technology in society56 and providing pathways for greater 
participation in technical development.38 Some authors advocate change within the profession 
such that engineers respect people living in marginalized communities as co-constructors of a 
new future.11, 28, 52, 57 Rights first approaches have motivated engineers to create stronger 
adaptation strategies for climate change,58 begin non-governmental organizations,55 and bring 
perspectives of marginalized communities to global technology policy debates.59 
 
Rights first approaches invite engineers to be mindful of the interconnections between society 
and technology. As such, engineers should partner with other disciplinary professionals when 
advocating for various legal reforms. Engineers working with rights first approaches can be 
constrained by current political priorities. Additionally, engineers have capabilities to connect 
their global activism to local change. Yet, many technologies help people realize human 
rights. While the Millennium Development Goals track people with access to information and 
communication technologies,46 does a right to information or a right to education translate 
into the right to a mobile phone? In a time of growing technological access, engineers may 
benefit from considering rights to empowerment and security.60 
 
Engineers working with particular communities frequently use local first approaches. These 
engineers maintain long-term relationships with communities discerning local needs, working 
with local designers, and constructing local solutions.11, 50, 51, 61 While local first approaches 
can combine best practices of user-centered design and community participation, engineers 
must consider both ideological32, 33, 52 and practical50, 51, 61, 62 facets of working with 
communities. Engineering education service-learning programs incorporate local first 
approaches towards selecting community projects.8 
 
Observant readers may note clear overlaps between the four types of approaches and assorted 
engineering activities. The table below highlights some critical strengths and limitations of 
the four models. A project to bring clean water to a community might use an income first 
approach or a needs first approach because clean water may arrive through improved 
irrigation technologies. Similarly, a project to improve cook stoves may use a rights first 
approach if the intention is to shift gender relations or a needs first approach if project desires 
to improve indoor air quality. The experience of engineering students at Ohio Northern 
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Theoretical frameworks of wellbeing offer one way to bridge the gap between approaches. 
These frameworks situate diverse definitions of poverty such as basic needs, human 
capabilities, basic freedoms, sustainable livelihoods, and happiness over time in a unified 
model.63-65 International development professionals concerned with community-centered 
development synthesized definitions of poverty to create rigorous theoretical wellbeing 
frameworks.25, 66 The wellbeing frameworks have flexibility to privilege the analytical frame 
that makes sense in a particular design context. Additionally, the wellbeing frameworks 
define wellbeing processes as “the interplay over time of: goals formulated, resources 
deployed, goals and needs met, and the degree of satisfaction in their achievement,” a 
definition that connects closely to engineering design processes.67 Advocates for participation 
stress repeated contact within communities to gain trust and learn which issues the 
community considers important.33, 50, 51 In the next section, I show how instructors at Ohio 
Northern encountered the limitations of using a single approach. Then I discuss how 
theoretical frameworks of wellbeing might be used to inform engineering design. 
 
Discovering Limitations of a Single Approach at Ohio Northern 
The freshmen engineering instructors at Ohio Northern stylized their design challenge upon 
the axiom, “design for the other 90 percent.”13, 19, 21 The request for proposals invited students 
“to develop products that will benefit the 90 percent of the people who are poor by helping 
them out of ‘absolute poverty,’ which was defined by the World Bank in 1990 as earning an 
equivalent income of $2 a day or less.”13 Inspired by Polak’s ASEE lecture, the instructors 
adopted Polak’s income first approach to poverty alleviation.18 The initial offering of the 
course showed that students encountered difficulty in gathering information, problem 
scoping, and evaluating their design. I contend that as instructors supported students, the 





While the instructors seemingly advocated an income first approach, they presented a range 
of approaches within the proposal. The axiom of “design for the other 90 percent” describes 
the world’s poor as the 90% of the population that has “little or no access to most of the 
products and services many of us take for granted.”68 Cooper-Hewitt’s “Design for the Other 
90%” exhibition features appropriate technology innovations in shelter, health, water, 
education, energy, and transport.68 Engineering design organizations used a needs first 
approach when developing many of these innovations. Additionally, some advocates for 
socially just forms of medical research highlight the “90-10 gap,” a shorthand notation that 
highlights the mismatch between medical research spending and the global disease burden.69 
“Design for the Other 90%” encourages engineers to extend this idea towards engineering 
activities, especially in biomedical engineering.49 This viewpoint supports using rights first 
approaches. When providing guidance to students, the instructors at Ohio Northern 
University suggested the students propose “new products designed for alleviating poverty in 
one or more impoverished countries.”13 The instructors cited World Bank definitions where 
impoverished countries have more than 40% of the population living on less than 2USD a 
day. Inviting students to think expressly about specific countries has some resonance with the 
local first approaches. From the outset of the project, the instructors used definitions of 
poverty that supported a range of approaches. 
 
The freshmen students at Ohio Northern University encountered an expansive problem 
statement. The proposal requires students to undertake several tasks before proposing a 
product: identify a country, articulate an operational definition of poverty, determine routes 
to alleviate poverty, and research existing products available to insure their proposal 
represents a new product. Even taken independently, these tasks can be daunting. End-of-
course surveys revealed students found the challenge overwhelming. One student 
commented, “[Poverty] is such a broad and overwhelming topic that I feel that most of the 
students including myself missed your message” while another student articulated, “With 
such a broad topic of ‘poverty’ it was difficult for us to get a grasp on a single idea.”13 
Students operated with prior conceptions about the nature and location of poverty, targeting 
countries in sub-Saharan Africa.21 Early student projects suggest students employed a needs 
first approach when developing proposals. During the first offering of the course, over half of 
student projects focused on clean water access.21 To deal with these challenges, instructors 
integrated explicit instruction about poverty, global, and social issues earlier in the 
curriculum.13 Furthermore, the instructors started to develop design personas highlighting the 
realities of people living in poverty to guide student brainstorming.13, 19 As instructors 
reflected on what students produced, the instructors provided windows into the lives of 
people living in poverty to help students produce stronger designs. 
 
Professionals attempting to alleviate poverty should be wary of always seeing the “success” 
of their projects.42 New cook stoves or solar-powered lanterns will never, of their own 
accord, eradicate poverty. However, a new cook stove could alter susceptibility to lung 
diseases by improving indoor air quality or change household labor dynamics to make it 
easier for women to take children to health clinics. Conversely, a new cook stove could 
require fuel not readily obtainable by people at and below the poverty line or increase 
expectations that women cook complicated meals.15 The same technology can have markedly 
different impacts in different social environments. The success of an innovation needs to be 
evaluated within a complex social landscape. Engineers encounter hazards of fixating on 
concepts too early. While acknowledging that learning to iterate designs comes with 
experience, engineering design educators should be cautious of design arrogance. When 




“In less than ten weeks time, our group met, designed, assembled, and is in the 
process of testing a functioning prototype. Using the engineering design process, our 
group successfully engineered a solution to a problem half a world away. Even 
though our design may never actually be used in Niger, our group has discovered it is 
a very plausible, less time-consuming method of cooking.”21 
While this student rightly celebrates the achievements of the group associated with meeting, 
designing, and assembling a testable prototype, she or he extends the evaluation to a 
successful implementation. Equally, the instructors consider using these projects to create 
international service opportunities where first-year engineering students will “attempt to 
implement, and document the implementation of, selected designs from the first-year 
capstone course.”13 As engineers at Ohio Northern gain experience in working with particular 
communities, the engineers should to see how their innovations fail over time. Using 
integrated theoretical frameworks of wellbeing may support further learning by engineering 
service-learning initiatives at Ohio Northern and elsewhere. 
 
Using Theoretical Frameworks of Wellbeing 
Theoretical frameworks of wellbeing define poverty more broadly as the systemic failure to 
achieve wellbeing objectives.63, 67 This integrated definition provides students with analytical 
frameworks for contextually informed design. The wellbeing approach incorporates three 
primary design elements. First, it focuses on the important expertise of people living poverty 
rather than on externally-based “expert” opinion ungrounded in the local context.23 Second, it 
illuminates the community dynamics.70 Third, the breadth of wellbeing objectives facilitates 
interaction with policy makers and enables a rich combination of wellbeing objectives that 
might inform creative design brainstorming.71 
 
Development professionals working with wellbeing frameworks seek to understand change at 
both the household and community level. These frameworks consider that wellbeing has 
material, social, and human dimensions that can be objectively and subjectively assessed.65 
An enumerator can number such things as homes with tin roofs, water tap stands, children 
enrolled in school, latrines, village council meetings, people with firearms, clinics, and 
migrant workers. But making sense of these numbers requires deeply engaging with people in 
the communities.72-74 Wellbeing approaches foster greater community engagement to 
understand how a particular community has changed, is changing, and desires to change. I 
now discuss how theoretical frameworks of wellbeing can support classroom learning of 
engineering students. 
 
Engineers designing for poverty alleviation need to connect their engineering activities to 
their goal of alleviating poverty. The engineers need to define poverty and propose potential 
pathways for change. A wellbeing approach provides alternative supports to students needing 
to define and identify routes out of poverty.63, 67 The approach focuses designers on lived 
experiences of poor persons, rather than on “expert” opinion. Because the wellbeing approach 
articulates poverty as a failure to achieve certain localized objectives, designers can begin 
work with these localized objectives in mind. Discovering localized objectives requires 
information gathering. 
 
The wellbeing framework helps engineers gather information about communities. As a 
context-rich framework, wellbeing analyses try to make the community visible.70 Wellbeing 
analyses employ research methods that require explicitly describing the method. Because 
wellbeing researchers desire to effect social change, the researchers actively decide what 




Countries71 initiative describe four different countries spending less than 35 pages describing 
any one country. For example, the Ethiopia country report contains 106 bullet points that 
make clear to the reader that Ethiopian people living in poverty rely nearly exclusively on 
farming livelihoods, rich farmers tend to employ poorer farmers for a range of agricultural 
labor, the communities lack services for pregnant women, various groups compete to control 
resources, protecting land rights represents a significant concern, women and girls work very 
long hours to complete domestic work, children lack nutritional balance, the social 
dimensions of the country undervalues industrial jobs, and Ethiopians assign low social status 
to jobs related to making and selling alcohol. The wellbeing approach articulates so many 
potential wellbeing objectives at the outset that engineering students can leverage any 
combination of wellbeing objectives as their core engineering design objectives. Therefore, 
the wellbeing approach provides information that supports divergent thinking processes of 
design brainstorming. 
 
Engineering design occurs across many levels.7, 75, 76 The entire process continuously iterates. 
One characteristic of expert engineers is searching for ways to improve their solutions.77 
Evaluating designed concepts, whether through prototyping or through revisiting the problem 
definition, fuels this iteration. Over time, engineers learn to iterate through various designs, 
treating each design as a learning opportunity. Theoretical frameworks of wellbeing can help 
engineers evaluate their designs.67  
 
Conclusion 
In this paper, we have discussed how engineers design for poverty alleviation. Traditionally, 
engineers have relied on models that assign unique priority to one dimension of poverty such 
as income, needs, or rights. While many engineering organizations have used these models to 
bring positive change to communities, successful efforts feature flexible engagement with 
specific communities to ensure the innovations match with the context. The freshmen 
engineering design professors at Ohio Northern University have adopted a flexible learning 
approach to craft a course where students design for poverty alleviation. 
 
As Ohio Northern revised their course design, the revisions began to align more with 
theoretical frameworks of wellbeing. These frameworks could offer guidance to the freshmen 
engineering professors at Ohio Northern and other engineering educators engaging various 
communities. Theoretical frameworks of wellbeing provide analytical tools that integrate 
diverse perspectives of poverty. These frameworks help assess how a community functions 
and where communities fail to achieve their wellbeing objectives. Local objectives guide the 
design process and help match proper innovations to proper contexts. Wellbeing frameworks 
could help identify communities, both domestically and internationally to contextualize 
bringing particular innovations to “scale.” Because wellbeing frameworks combine material, 
social, and human dimensions, these frameworks provide critical insights when 





1. Nieusma D. Engineering, social justice, and peace: Strategies for pedagogical, curricular, and 
institutional reform. Paper presented at: ASEE Annual Conference and Exposition; 26-29 June, 2011; 
Vancouver, BC. 
2. Vanasupa L, Slivovsky L, Chen KC. Global challenges as inspirtation: A classrom strategy to foster 




3. Mihelcic JR, Fry LM, Myre EA, Phillips LD, Barkdoll BD. Field Guide to Environmental Engineering 
for Development Workers: Water, Sanitation, and Indoor Air. Reston, VA: American Society of Civil 
Engineers Press; 2009. 
4. Schneider J, Lucena J. Problem definition and solution for engineering in sustainable community 
development: Pathways, practices, and implications for engineering education. Paper presented at: 
ASEE Annual Conference and Exhibition; 22-25 June, 2008; Pittsburgh, PA. 
5. Kilgore D, Atman CJ, Yasuhara K, Barker T, Morozov A. Considering context: A study of first-year 
engineering students. Journal of Engineering Education. 2007;96(4):321-334. 
6. Jonassen D, Strobel J, Lee CB. Everyday problem solving in engineering: Lessons for engineering 
educators. Journal of Engineering Education. 2006;95(2):139-151. 
7. Dym CL, Agogino A, Eris O, Frey DD, Leifer L. Engineering design thinking, teaching, and learning. 
Journal of Engineering Education. 2005;94(1):103-120. 
8. Coyle EJ, Jamieson LH, Oakes WC. Integrating engineering education and community service: 
Themes for the future of engineering education. Journal of Engineering Education. 2006;95(1):7-11. 
9. VanderSteen J. Humanitarian Engineering in the Engineering Curriculum. Kingston, Canada: Civil 
Engineering, Queen's University 2008. 
10. Mehta K, Morais DB, Zhao Y, Brannon ML, Zappe S. Milking the Rhino - Innovative Solutions 
Showcase: Promoting Ethics Education, User-Centered Design and Social Entrepreneurship in the 
Global Context. Paper presented at: ASEE Annual Conference and Exposition; 26-29 June, 2011; 
Vancover, BC. 
11. Baillie C. Engineers within a local and global society. Synthesis Lectures on Engineering, Technology 
and Society. 2006;2. 
12. Bhatia S, Smith JL. Bridging the gap between engineering and the global world: A case study of the 
coconut (coir) fiber industry in Kerala, India. Synthesis Lectures on Engineering, Technology and 
Society. 2008;6. 
13. Reid K, Estell JK. Incorporation of Poverty Alleviation in Third World Countries in a First-Year 
Engineering Capstone Course. International Journal of Engineering Education. 2011;27(6):1273-1280. 
14. Moskal B, Gosink J. Humanitarian Engineering curriculum: Defining student learning outcomes. Paper 
presented at: ASEE Annual Conference and Exhibition; 24-27 June, 2007; Honolulu, HI. 
15. Crewe E, Harrison E. Whose development?: an ethnography of aid. London: Zed Books; 1998. 
16. Felder RM, Brent R. Designing and teaching courses to satisfy the ABET engineering criteria. Journal 
of Engineering Education. 2003;92(1):7-25. 
17. Shuman LJ, Besterfield-Sacre M, McGourty J. The ABET "Professional Skills" - Can they be taught? 
Can they be assessed? Journal of Engineering Education. 2005;94(1):41-55. 
18. Polak P. Out of poverty: What works when traditional approaches fail. San Francisco, CA: Berrett-
Koehler; 2008. 
19. Estell JK, Reid K. Work in Progress: Development of Personas: Emphasizing Human Need in a First-
Year Engineering Capstone Coure. FIE Conference Proceedings. 2010. 
20. Estell JK, Reid K. WIP: Development of personas: Emphasizing human need in a first-year 
engineering capstone course FIE Conference, Washington DC: Slides; 2010:27-30 October 2010. 
21. Estell JK, Reid K, Marquart J. Addressing third world poverty in first-year engineering capstone 
projects: Initial findings. ASEE Annual Conference Proceedings. 2010:AC 2010-2197. 
22. Gough I, McGregor JA, eds. Wellbeing in Developing Countries: From Theory to Research. 
Cambridge: Cambridge University Press; 2007. 
23. Narayan D, Chambers R, Shah MK, Petesch P. Voices of the Poor: Crying out for Change. Vol 2. 
World Bank: Washington, DC; 2001. 
24. World Bank. World Development Report 1990: PovertyWashington, DC: World Bank; 1990. 
25. Copestake J. Wellbeing in international development: What's new? Journal of International 
Development. 2008;20(5):577-597. 
26. Kingsbury D. Globalization and Development. In: Kingsbury D, Remenyi J, McKay J, Hunt J, eds. Key 
Issues in Development. New York: Palgrave Macmillan; 2004:91-114. 
27. Thorbecke E. The Evolution of the Development Doctrine, 1950-2005. New York: United Nations 
University;2006. 
28. Riley D. Engineering and social justice. Synthesis Lectures on Engineering, Technology and Society. 
2008;7. 
29. Ellis F. Rural Livelihoods and Diversity in Developing Countries. Oxford: Oxford University Press; 
2000. 
30. Krishna A, Poghosyan M, Das N. How much can asset transfers help the poorest? The five Cs of 





31. Sen A. Development as Freedom. Oxford: Oxford University Press; 1999. 
32. Gaventa J, Cornwall A. Challenging the Boundaries of the Possible: Participation, Knowledge and 
Power. IDS Bulletin. 2007;37(6):122-128. 
33. Hickey S, Mohan G. Towards participation as transformation: critical themes and challenges. In: 
Hickey S, Mohan G, eds. Participation: from tyranny to transformation? Exploring new approaches to 
participation in development. London: Zed Books; 2004:3-24. 
34. Esteva G, Prakash MS. Beyond development, what? Development in Practice. 1998;8(3):280-296. 
35. Rapley J. Development studies and the post-development critique. Progress in Development Studies. 
2004;4(4):350-354. 
36. Humphrey J, Navas-Aleman L. Value chains, donor interventions and poverty reduction: A review of 
donor practice. IDS Research Report. 2010;2010(63). 
37. Hart SL. Capitalism at the Crossroads: Aligning Business, Earth, and Humanity. Upper Saddle River, 
NJ: Wharton School Publishing; 2007. 
38. Leach M, Scoones I. The Slow Race: Making Technology Work for the Poor. London: Demos; 2006. 
39. Smillie I. Mastering the Machine Revisited: Poverty, Aid and Technology. London: ITDG Publishing; 
2000. 
40. Sumner A. Global Poverty and the New Bottom Billion: What If Three-Quarters of the World's Poor 
Live in Middle-Income Countries?: International Policy Centre for Inclusive Growth;2010. 
41. Chambers R. Ideas for Development. London: Earthscan; 2005. 
42. Chambers R. Rural Development: Putting the Last First. London: Longman; 1983. 
43. Willoughby KW. Technology Choice: A Critique of the Appropriate Technology Movement. London: 
Intermediate Technology Publications; 1990. 
44. Sabates-Wheeler R, Butters S, Greeley M. Context-specific and Project-induced Risk: Designing 
Projects for Promoting Resilient Livelihoods. IDS Bulletin. 2010;41(6):96-104. 
45. Townsend P. What is Poverty: An historical perspective. Poverty in Focus: What is Poverty? Concepts 
and Measures. Vol Dec. New York: International Poverty Centre; 2006:5-6. 
46. United Nations. Road map towards the implementation of the United Nations Millennium Declaration. 
In: General Assembly, edNew York: United Nations; 2001:18-32. 
47. Bonbright D, Power J. Private Sector Metrics Contributions to Social Change: Customer Satisfication 
Meets Agriculture Development. IDS Bulletin. 2010;41(6):65-72. 
48. Laugesen CH, Fryd O. Sustainable Wastewater Management in Developing Countries: New 
Paradigms and Case Studies from the Field. Reston, VA: American Society of Civil Engineers Press; 
2010. 
49. Smith A. The International Development Fair: The Human Factor at Work in the WorldMIT: Lecture; 
2008:3 October 2008. 
50. Dearden A, Rizvi H. Participatory IT Design and Participatory Development: A comparative review. 
Paper presented at: Participatory Design Conference2008; Indiana University. 
51. Luck R. Learning to talk to users in participatory design situations. Design Studies. 2007;28(3):217-
242. 
52. Cornwall A. Beneficiary, consumer, citizen: Perspectives on participation for poverty reduction. Sida 
Studies. 2000;2. 
53. Wiodiczko K. Designing for the city of strangers. In: Highmore B, ed. The Design Culture Reader 
(2009). London: Routledge; 1999:258-268. 
54. Schumacher EF. Small is Beautiful: A Study of Economics as if People Mattered. London: Vintage; 
1973. 
55. UNESCO. Engineering: Issues, Challenges, and Opportunities for Development. Paris: United Nations 
Educational, Scientific and Cultural Organization; 2010. 
56. Wilsdon J, Wynne B, Stilgoe J. The Public Value of Science: Or How to Ensure that Science Really 
Matters. London: Demos; 2005. 
57. Chambers R. Whose Reality Counts? Putting the First Last. Warwickshire, England: ITDG; 1997. 
58. Jackson C. Context and Position in a Systemic Approach to Capacity Development. IDS Bulletin. 
2010;41(3):100-107. 
59. Practical Action. People and Technology: Transforming Lives, Practical Action Group Strategy 2007-
2012. Rugby: Practical Action; 2007. 
60. Cerf VG. Internet Access is Not a Human Right. New York Times. 5 January 2012, 2012;Op-Ed. 
61. Berdou E. Mediating Voices and Communicating Realities: Using information crowdsourcing tools, 





62. Hegger D, van Vliet B. End User Perspectives on the Transformation of Sanitary Systems. In: van Vliet 
B, Spaargaren G, Oosterveer P, eds. Social Perspectives on the Sanitation Challenge. New York: 
Springer; 2010. 
63. Bevan P. Researching wellbeing across the disciplines: some key intellectual problems and ways 
forward. In: Gough I, McGregor JA, eds. Wellbeing in developing countries: From theory to research. 
Cambridge: Cambridge University Press; 2007:283-315. 
64. Gasper D. Conceptualising human needs and wellbeing. In: Gough I, McGregor JA, eds. Wellbeing in 
developing countries: From theory to research. Cambridge: Cambridge University Press; 2007:47-70. 
65. White S. Analyzing Wellbeing: A Framework for Development Practice. Bath: University of 
Bath;2009. 
66. Gough I, McGregor JA, Camfield L. Theorising wellbeing in international development. In: Gough I, 
McGregor JA, eds. Wellbeing in Developing Countries: From Theory to Research. Cambridge: 
Cambridge University Press; 2007:3-44. 
67. McGregor JA. Researching wellbeing: from concepts to methodology. In: Gough I, McGregor JA, eds. 
Wellbeing in developing countries: From theory to research. Cambridge: Cambridge University Press; 
2007:316-350. 
68. Cooper-Hewitt. Design for the Other 90%. 2011; 
http://archive.cooperhewitt.org/other90/other90.cooperhewitt.org/. Accessed 27 December, 2011. 
69. Global Forum for Health Research. 10/90 gap. 2011; http://www.globalforumhealth.org/about/1090-
gap/. Accessed 5 January, 2012. 
70. White S, Ellison M. Wellbeing, livelihoods and resources in social practice. In: Gough I, McGregor JA, 
eds. Wellbeing in developing countries: From theory to research. Cambridge: Cambridge University 
Press; 2007:157-175. 
71. Wellbeing in Developing Countries. Country Reports: Bangladesh, Ethopia, Peru and Thailand. 2007; 
http://www.welldev.org.uk/research/country-reports.html. Accessed 24 April, 2011. 
72. Chambers R. Revolutions in Development Inquiry. London: EarthScan; 2008. 
73. Mayoux L, Chambers R. Reversing the paradigm: quantification, participatory methods and pro-poor 
impact assessment. Journal of International Development. 2005;17(2):271-298. 
74. Nolan R. Development Anthropology: Encounters in the Real World. Boulder, CO: Westview Press; 
2002. 
75. Paretti MC. Teaching communication in capstone design: The role of the instructor in situated learning. 
Journal of Engineering Education. 2008;97(4):491-503. 
76. Wood KL, Jensen D, Bezdek J, Otto KN. Reverse engineering and redesign: Courses to incrementally 
and systematically teach design. Journal of Engineering Education. 2001;90(3):363-374. 
77. Atman CJ, Adams RS, Cardella ME, Turns J, Mosborg S, Saleem J. Engineering design processes: A 
comparison of students and expert practitioners. Journal of Engineering Education. 2007;96(4):359-
379. 
 
 
P
age 25.1142.11
